Civic ENGAGEMENT VALUE RUBRIC

for more information, please contact value(@aacu.org

Definition

L gy
Universities

Civic engagement is "working to make a difference in the civic life of our communities and developing the combination of knowledge, skills, values, and motivation to make that difference. It means promoting the quality of
life in a community, through both political and non-political processes." (Excerpted from Civic Responsibility and Higher Education, edited by Thomas Ehrlich, published by Oryx Press, 2000, Preface, page vi.) In addition, civic
engagement encompasses actions wherein individuals participate in activities of personal and public concern that are both individually life enriching and socially beneficial to the community.

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone
4

Milestones

3

2

Benchmark
1

Diversity of Communities and
Cultures

Demonstrates evidence of adjustment in own
attitudes and beliefs because of working within and
learning from diversity of communities and
cultures. Promotes others' engagement with
diversity.

Reflects on how own attitudes and beliefs
are different from those of other cultures and
communities. Exhibits curiosity about what
can be leamned from diversity of
communities and cultures.

Has awareness that own attitudes and beliefs
are different from those of other cultures and
communities. Exhibits little curiosity about
what can be learned from diversity of
communities and cultures.

Expresses attitudes and beliefs as an
individual, from a one-sided view. Is
indifferent or resistant to what can be learned
from diversity of communities and cultures.

Analysis of Knowledge

Connects and extends knowledge (facts, theories,
etc.) from one's own academic study/field/discipline
to civic engagement and to one's own participation
in civic life, politics, and government.

Analyzes knowledge (facts, theories, etc.)
from one's own academic
study/field/discipline making relevant
connections to civic engagement and to one's
own participation in civic life, politics, and
government.

Begins to connect knowledge (facts,
theories, etc.) from one's own academic
study/field/discipline to civic engagement
and to tone's own participation in civic life,
politics, and government.

Begins to identify knowledge (facts,
theories, etc.) from one's own academic
study/field/discipline that is relevant to civic
engagement and to one's own participation in
civic life, politics, and government.

Civic Identity and Commitment

Provides evidence of experience in civic-
engagement activities and describes what she/he
has learned about her or himself as it relates to a
reinforced and clarified sense of civic identity and
continued commitment to public action.

Provides evidence of experience in civic-
engagement activities and describes what
she/he has learned about her or himself as it
relates to a growing sense of civic identity
and commitment.

Evidence suggests involvement in civic-
engagement activities is generated from
expectations or course requirements rather
than from a sense of civic identity.

Provides little evidence of her/his experience
in civic-engagement activities and does not
connect experiences to civic identity.

Civic Communication

Tailors communication strategies to effectively
express, listen, and adapt to others to establish
relationships to further civic action.

Effectively communicates in civic context,
showing ability to do all of the

following: express, listen, and adapt ideas
and messages based on others' perspectives.

Communicates in civic context, showing
ability to do more than one of the
following: express, listen, and adapt ideas
and messages based on others' perspectives.

Communicates in civic context, showing
ability to do one of the following: express,
listen, and adapt ideas and messages based
on others' perspectives.

Civic Action and Reflection

Demonstrates independent experience and shows
initiative in team leadership of complex or multiple
civic engagement activities, accompanied by
reflective insights or analysis about the aims and
accomplishments of one’s actions.

Demonstrates independent experience and
team leadership of civic action, with
reflective insights or analysis about the aims
and accomplishments of one’s actions.

Has clearly participated in civically focused
actions and begins to reflect or describe how
these actions may benefit individual(s) or
communities.

Has experimented with some civic activities
but shows little internalized understanding of
their aims or effects and little commitment to
future action.

Civic Contexts/Structures

Demonstrates ability and commitment to
collaboratively work across and within community
contexts and structures to achieve a civic aim.

Demonstrates ability and commitment to
work actively within community contexts
and structures to achieve a civic aim.

Demonstrates experience identifying
intentional ways to participate in civic
contexts and structures.

Experiments with civic contexts and
structures, tries out a few to see what fits.




CRITICAL THINKING VALUE RUBRIC

for more information, please contact value@aacu.org

Definition

Critical thinking is a habit of mind characterized by the comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion.
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone

4

Milestones

Benchmark
1

Explanation of issues

Issue/problem to be considered critically is
stated clearly and described
comprehensively, delivering all relevant
information necessary for full understanding.

Issue/problem to be considered critically is
stated, described, and clarified so that
understanding is not seriously impeded by
omissions.

Issue/problem to be considered critically is
stated but description leaves some terms
undefined, ambiguities unexplored,
boundaries undetermined, and/or
backgrounds unknown.

Issue/problem to be considered critically is
stated without clarification or description.

Evidence Selecting and using information
to investigate a point of view or conclusion

Information is taken from source(s) with
enough interpretation/evaluation to develop a
comprehensive analysis or synthesis.
Viewpoints of experts are questioned
thoroughly.

Information is taken from source(s) with
enough interpretation/evaluation to develop a
coherent analysis or synthesis.

Viewpoints of experts are subject to
questioning.

Information is taken from source(s) with
some interpretation/evaluation, but not
enough to develop a coherent analysis or
synthesis.

Viewpoints of experts are taken as mostly
fact, with little questioning.

Information is taken from source(s)
without any interpretation/evaluation.
Viewpoints of experts are taken as fact,
without question.

Influence of context and assumptions

Thoroughly (systematically and
methodically) analyzes own and others'
assumptions and carefully evaluates the
relevance of contexts when presenting a
position.

Identifies own and others' assumptions and
several relevant contexts when presenting a
position.

Questions some assumptions. Identifies
several relevant contexts when presenting a
position. May be more aware of others'
assumptions than one's own (or vice versa).

Shows an emerging awareness of present
assumptions (sometimes labels assertions
as assumptions). Begins to identify some
contexts when presenting a position.

Student's position (perspective,
thesis/hypothesis)

Specific position (perspective,
thesis’/hypothesis) is imaginative, taking into
account the complexities of an issue.

Limits of position (perspective,
thesis/hypothesis) are acknowledged.
Others' points of view are synthesized within
position (perspective, thesis/hypothesis).

Specific position (perspective,
thesis/hypothesis) takes into account the
complexities of an issue.

Others' points of view are acknowledged
within position (perspective,
thesis’/hypothesis).

Specific position (perspective,
thesis/hypothesis) acknowledges different
sides of an issue.

Specific position (perspective,
thesis/hypothesis) is stated, but is
simplistic and obvious.

Conclusions and related outcomes
(implications and consequences)

Conclusions and related outcomes
(consequences and implications) are logical
and reflect student’s informed evaluation and
ability to place evidence and perspectives
discussed in priority order.

Conclusion is logically tied to a range of
information, including opposing viewpoints;
related outcomes (consequences and
implications) are identified clearly.

Conclusion is logically tied to information
(because information is chosen to fit the
desired conclusion); some related outcomes
(consequences and implications) are
identified clearly.

Conclusion is inconsistently tied to some
of the information discussed; related
outcomes (consequences and implications)
are oversimplified.




ETHICAL REASONING VALUE RUBRIC

Jor more information, please contact value@aacu.org

Definition

of American

Universities

Ethical Reasoning is reasoning about right and wrong human conduct. It requires students to be able to assess their own ethical values and the social context of problems, recognize ethical issues in a variety of settings, think
about how different ethical perspectives might be applied to ethical dilemmas, and consider the ramifications of alternative actions. Students’ ethical self-identity evolves as they practice ethical decision-making skills and learn how to
describe and analyze positions on ethical issues. Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone

4

Milestones

3

2

Benchmark

1

Ethical Self-Awareness

Student discusses in detail/analyzes both
core beliefs and the origins of the core
beliefs and discussion has greater depth and
clarity.

Student discusses in detail/analyzes both
core beliefs and the origins of the core
beliefs.

Student states both core beliefs and the
origins of the core beliefs.

Student states either their core beliefs or
articulates the origins of the core beliefs but
not both.

Understanding Different Ethical
Perspectives/Concepts

Student names the theory or theories, can
present the gist of said theory or theories,
and accurately explains the details of the
theory or theories used.

Student can name the major theory or
theories she'he uses, can present the gist of
said theory or theories, and attempts to
explain the details of the theory or theories
used, but has some inaccuracies.

Student can name the major theory she/he
uses, and is only able to present the gist of
the named theory.

Student only names the major theory she/he
uses.

Ethical Issue Recognition

Student can recognize ethical issues when
presented in a complex, multilayered (gray)
context AND can recognize cross-
relationships among the issues.

Student can recognize ethical issues when
issues are presented in a complex,
multilayered (gray) context OR. can grasp
cross-relationships among the issues.

Student can recognize basic and obvious
ethical issues and grasp (incompletely) the
complexities or interrelationships among the
issues.

Student can recognize basic and obvious
ethical issues but fails to grasp complexity or
interrelationships.

Application of Ethical
Perspectives/Concepts

Student can independently apply ethical
perspectives/concepts to an ethical question,
accurately, and is able to consider full
implications of the application.

Student can independently apply ethical
perspectives/concepts to an ethical question,
accurately, but does not consider the specific
implications of the application.

Student can apply ethical
perspectives/concepts to an ethical question,
independently (to a new example) and the
application is inaccurate.

Student can apply ethical
perspectives/concepts to an ethical question
with support (using examples, in a class, in a
group, or a fixed-choice setting) but is
unable to apply ethical perspectives/concepts
independently (to a new example).

Evaluation of Different Ethical
Perspectives/Concepts

Student states a position and can state the
objections to, assumptions and implications
of and can reasonably defend against the
objections to, assumptions and implications
of different ethical perspectives/concepts,
and the student's defense is adequate and
effective.

Student states a position and can state the
objections to, assumptions and implications
of, and respond to the objections to,
assumptions and implications of different
ethical perspectives/concepts, but the
student's response is inadequate.

Student states a position and can state the
objections to, assumptions and implications
of different ethical perspectives/concepts but
does not respond to them (and ultimately
objections, assumptions, and implications are
compartmentalized by student and do not
affect student's position).

Student states a position but cannot state the
objections to and assumptions and
limitations of the different
perspectives/concepts.




Information Literacy Rubric
(Modified from AAC&U VALUE Rubric)

Performance Indicator

Surpasses Criterion
4

Meets Criterion
3

Approaching Criterion
2

Does Not Meet Criterion
1

Understands and addresses the scope
and objectives of a manageable re-
search topic

Defines the scope and objectives of a
manageable research topic in a concrete
and focused manner.

Begins to define the scope and ob-
jectives of the research topic in a fo-
cused manner.

Defines scope and objectives of the
research topic in a broad, narrow, or
vague marnner.

Has difficulty identifying the scope
and objectives of the research topic.

Identify credible and relevant
sources

Able to identify all relevant and credible
sources (know the difference between
primary and secondary sources; identify
peer reviewed journals; choose the best
evidence).

Able to identify most relevant and
credible sources but not all (few dis-
crepancies with identifying primary

and secondary sources, peer re-
viewed journals and choosing the
best evidence).

Able to identify some relevant and
credible sources but not all (many
discrepancies with identifying pri-
mary and secondary sources, peer re-
viewed journals and choosing the
best evidence).

Does not identify differences be-
tween sources, does not select the
best evidence available.

Use information effectively to accom-
plish specific purpose, and present in-
formation in a clear and meaningful
way

Communicates, organizes and synthe-

sizes information from sources to fully

achieve a specific purpose, with clarity
and depth.

Communicates, organizes and syn-
thesizes information from sources.
Intended purpose is achieved.

Communicates and organizes infor-
mation from sources. The infor-
mation is not yet synthesized, so the
intended purpose is not fully
achieved.

Communicates information from
sources. The information is frag-
mented and/or used inappropriately
(misquoted, taken out of context, or
incorrectly paraphrased, etc.), so the
intended purpose is not achieved.

Cite sources in an appropriate style

Correctly provides in-text citations and
reference list in a discipline-specific

style.

Provides in-text citations and refer-
ence list in a discipline-specific
style, but with few errors.

Provides in-text citations and refer-
ence, but with many errors
or in a style not discipline-specific.

Does not cite any information
sources used in assignment.

Incorporates ideas of others in an
ethical manner; summarizing, para-
phrasing and quoting are correct and
appropriate

Applies principles of academic integrity
in the use of information — all sources
are quoted, paraphrased and cited cor-

rectly and appropriately.

Cites most sources correctly when
quoting and paraphrasing; uses
quoted material sparingly and appro-
priately.

Cites some (but not all) sources cor-
rectly when quoting and paraphras-
ing, but employs excessive use of
quoted material.

Plagiarizes the work of others: uses

quoted material excessively and/or

does not use in-text or bibliographic
citations.




TEAMWORK VALUE RUBRIC

Sfor more information, please contact value@aacu.org

Definition

Association

af American

Universities

Teamwork is behaviors under the control of individual team members (effort they put into team tasks, their manner of interacting with others on team, and the quantity and quality of contributions they make to team discussions).
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone
4

Milestones

3

2

Benchmark

1

Contributes to Team Meetings

Helps the team move forward by articulating the
merits of alternative ideas or proposals.

Offers alternative solutions or courses of
action that build on the ideas of others.

Offers new suggestions to advance the work of
the group.

Shares ideas but does not advance the
work of the group.

Facilitates the Contributions of
Team Members

Engages team members in ways that facilitate their
contributions to meetings by both constructively
building upon or synthesizing the contributions of
others as well as noticing when someone is not
participating and inviting them to engage.

Engages team members in ways that facilitate
their contributions to meetings by
constructively building upon or synthesizing
the contributions of others.

Engages team members in ways that facilitate
their contributions to meetings by restating the
views of other team members and/or asking
questions for clarification.

Engages team members by taking tums
and listening to others without
interrupting.

Individual Contributions Qutside
of Team Meetings

Completes all assigned tasks by deadline;

work accomplished is thorough, comprehensive, and
advances the project.

Proactively helps other team members complete their
assigned tasks to a similar level of excellence.

Completes all assigned tasks by deadline;
work accomplished is thorough,
comprehensive, and advances the project.

Completes all assigned tasks by deadline;
work accomplished advances the project.

Completes all assigned tasks by deadline.

Fosters Constructive Team
Climate

Supports a constructive team climate by doing all of

the following:

* Treats team members respectfully by being polite
and constructive in communication.

* Uses positive vocal or written tone, facial
expressions, and/or body language to convey a
positive attitude about the team and its work.

* Motivates teammates by expressing confidence
about the importance of the task and the team's
ability to accomplish it.

* Provides assistance and/or encouragement to
team members.

Supports a constructive team climate by

doing any three of the following:

+ Treats team members respectfully by being
polite and constructive in communication.

+ Uses positive vocal or written tone, facial
expressions, and/or body language to
convey a positive attitude about the team
and its work.

+ Motivates teamnmates by expressing
confidence about the importance of the
task and the team's ability to accomplish it.

+ Provides assistance and/or encouragement
to team members.

Supports a constructive team climate by

doing any two of the following:

Treats team members respectfully by being

polite and constructive in communication.

+ Uses positive vocal or written tone, facial
expressions, and/or body language to
convey a positive attitude about the team
and its work.

+ Motivates teammates by expressing
confidence about the importance of the task
and the team's ability to accomplish it.

+ Provides assistance and/or encouragement
to team members.

Supports a constructive team climate by

doing any one of the following:

* Treats team members respectfully by
being polite and constructive in
communication.

* Uses positive vocal or written tone,
facial expressions, and/or body
language to convey a positive attitude
about the team and its work.

* Motivates teammates by expressing
confidence about the importance of
the task and the team's ability to
accomplish it.

* Provides assistance and/or
encouragement to team members.

Responds to Conflict

Addresses destructive conflict directly and
constructively, helping to manage/resolve it in a way
that strengthens overall team cohesiveness and future
effectiveness.

Identifies and acknowledges conflict and stays
engaged with it.

Redirecting focus toward common ground,
toward task at hand (away from conflict).

Passively accepts alternate
viewpoints/ideas/opinions.




