					Introduction

(This part has been written in response to the CCCC suggestions.)


This proposal has been written in response to CUNY Mandate to phase out developmental and ESL courses below transfer level. In order to help the committee understand the terminology used, I offer the following characteristics of the so-called ‘accelerated learning approach (from now onwards AL):

· AL is a specific form of education aimed at achieving the desired learning outcomes in a shorter, compared to the conventional learning, period of time
· It is a complex methodological system advocating holistic approach to learning
· It utilizes all available pedagogical and psychological means to enhance learning
· It integrates a number of advanced and effective educational and psychological theories, teaching practices and instructional tools  
· It appeals to the learner’s intellectual and emotional potential and counts on high intrinsic motivation
· It focuses on the adult learner’s needs, goals, life conditions and learning outcome applications 
· It is a truly learner-centered and practical approach to learning


The field of Second Language Acquisition has always stressed the role of time in language acquisition. Native speaker children operate a vocabulary of 5,000-8,000 words by age 6. However, many of our CUNY and NYCCT foreign or second language learners come to ESOL classes with fewer than 3,000 words. Clearly, specific strategies are needed to both enhance learning and make acceleration of language learning possible. I write this preamble because educational institutions such as CUNY do not always take into account the difference between a native speaker/user of a language and a language learner. A native speaker in a developmental course technically needs to ‘educate’ his/her language, but has, as a language user, acquired the inner structure of that language. For them language use is automatic. On the other hand, for non-native speaker learners, the processes are very complex, need to be made automatic and are time-dependent. Accelerated learning, thus, needs to be planned carefully, and is likely to take some additional forms and structures if it is to be successful. Developmental learning in co-requisite form may differ in some aspects from ESL learning. 
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	Brief Description of Proposal
(Describe the modifications contained within this proposal in a succinct summary.  More detailed content will be provided in the proposal body.
	In order to comply with a Spring 2018 mandate from (then) CUNY Vice Chancellor Vita Rabinowitz regarding the reformulation of Developmental Reading, Writing, and ESOL courses into co-requisite courses offered alongside English 1101, the English Department is revising its ESOL course offerings, with first running a pilot in Fall 2020 and Spring 2021, with full implementation planned for Fall 2021. In preparation, the English Department proposes to pilot one combined third level ESOL developmental reading and writing co-requisite to be added to College Composition ENG 1101 as a two-hour, zero credit CO, paid by the college, tentatively numbered EAP101/CO. 
Prerequisite: 51-55 on the CUNY Assessment Test in Writing, or “S” in EL 021W without writing proficiency; or “S” in EL 022R without reading proficiency.  


	Brief Rationale for Proposal
(Provide a concise summary of why this proposed change is important to the department.  More detailed content will be provided in the proposal body).  



















	At present, students who place into ESOL third level classes take EL 031W (Advanced ESOL Writing III) and/or EL 032R (Advanced ESOL Reading III) before advancing to ENG 1101 College Composition. That is 6 equated credits before entering transfer level courses.

In the new iteration, students would take a single combined course that includes 032R & 032W, at the same time as ENG 1101:

                               Schematic
Current                                                          Proposed
ENG 1101 (4hr., 3 cr.)
EL 031W (3 hr., 0 cr.)                           
EL 032R  (3 hr., 0 cr.)                             ENG 1101 CO/ML 
                                                                        (6 hr., 3 cr.)
                                                                    
                                                                    
This merging will shorten the study time from two semesters to one. It will integrate reading and writing.

This proposal makes use of both ‘compression’ (R & W offered in one course, the CO), and ‘acceleration’ (combining it with college composition ENG 1101), thus making it a transfer level of English Composition ENG 1101CO/ML.

Theoretical and Research Support for this Model:
Extensive research has shown that students have lower success rates in stand alone semester-long remedial courses, e.g., “Developmental Education in Community Colleges” (Bailey & Cho, 2010); “Evidence-based reforms in college remediation are gaining steam” (Scott-Clayton, 2018). At City Tech, the pass rates for the last five years of upper level ESOL Writing were between 46%-55%; for reading they were higher: 62%-76%. Many problems exist: students are misplaced in courses they may not need; students “burn through” financial aid money in ‘remedial courses’ that do not offer credit. Finally, divorcing “skills” courses from credit-bearing standard college coursework segregate students in socially and psychologically unsound ways. Faced with a loss of academic momentum, barred from degree progress, students lose motivation and academic momentum and often end up repeating these courses unnecessarily. 

The co-requisite approach has been generally successful for over two decades at institutions across the United States, most notably in CA. Here within CUNY, LaGuardia Community College and Kingsborough Community College have had great success (over 80% pass rate) with English 1101 Co-requisites, dating back to 2008.

	Proposal History

(Please provide history of this proposal:  is this a resubmission? An updated version?  This may most easily be expressed as a list).
	Resubmission 

-March 23, 2019 - Submitted to CCCC;
- March 28, 2019 -Approved by CCCC; 
- April 3, 2019: Meeting with Provost August; proposal  tabled due to the following issues:
- additional CO hour (ESOL asked for 3 hours)
- CUNY-related structural issues (lack of clarity regarding support structures)
- November 2019: at the meeting with the Provost, an agreement was reached to follow the Developmental CO model offering a 2 hour CO and a wall-to-wall model where all  students enrolled in ENG 1101 also take CO. 




NEW COURSE PROPOSAL FORM

	Course Title
	Co-requisite Course for English 1101 Composition I

	Proposal Date
	12/4/18 (initial) 1/29/2020 resubmission

	Proposer’s Name 
	Lubie G. Alatriste

	Course Number
	ENG 1101 CO/ML

	Course Credits, Hours
	6 hours, 3 credits

	Course Pre / Corequisites
	51-55 on the CUNY Assessment Test in Writing; or “S” in 021W without writing proficiency or “S” in 022R without reading proficiency.

	Catalog Course Description
	[bookmark: _Hlk525283733]ENG 1101CO/ML offers 2 additional classroom hours to support multilingual writers, international students, and ESOL students who would usually be placed in ESOL developmental writing, according to incoming assessment (third level, EL 031W). The co-requisite focuses on the key aspects of skills learning to support College Composition ENG 1101 course work: active learning, scaffolded approaches to writing assignments, strategies for building sophisticated college level vocabulary, rhetorical awareness of multiple genres, critical reading skills of diverse genres, appropriate language use in context (including communicative competence in syntax and grammar), and positive habits for collegiate success including note taking, presentation skills, oral communication and strong study skills. 


	Brief Rationale
Provide a concise summary of why this course is important to the department, school or college.
	To provide an accelerated track for students to receive instruction in ESOL writing, to help complete ENG 1101 more successfully, shorten graduation time, and to provide vital language and linguistics support. 

	CUNY – Course Equivalencies
Provide information about equivalent courses within CUNY, if any.

	LaGuardia Community College: ENA 101 (3-hour writing co-requisite) taken alongside ENG 101. Students must be reading proficient.  22 students in English 101; 10 students in co-req. 

Hostos Community College: Separate Writing and Reading Co-requisites offered alongside Composition 1: ENG 101 (2-hour writing co-req) and ENG 102 (2-hour reading co-req)

	Intent to Submit as Common Core
If this course is intended to fulfill one of the requirements in the common core, then indicate which area.
	English Composition Required Core 

	For Interdisciplinary Courses:
· Date submitted to ID Committee for review
· Date ID recommendation received
- Will all sections be offered as ID? Y/N
	N/A

	Intent to Submit as a Writing Intensive Course
	N/A





LIBRARY RESOURCES & INFORMATION LITERACY: MAJOR CURRICULUM MODIFICATION

Course proposer: please complete boxes 1-4.  Library faculty subject specialist: please complete box 5.

	1
	Title of proposal

English 1101 Co-requisite (CO) for 
Multilingual Students (ML)
ENG 1101 CO/ML

	Department/Program

English/ESOL

	
	Proposed by (include email & phone Lubie Grujicic-Alatriste  
lalatriste@citytech.cuny.edu 
	Expected date course(s) will be offered: Fall 2020 Pilot
# of students: projected up to 40



	2
	The library cannot purchase reserve textbooks for every course at the college, or copies for all students. Consult our website (http://cityte.ch/curriculum) for articles and e-books for your courses, or our open educational resources (OER) guide (http://cityte.ch/oer). Have you considered using a freely available OER or an open textbook in this course?

For this pilot, the students will use the following textbook: 
 America Now: Short Readings from Recent Periodicals



	3
	Beyond the required course materials, are City Tech library resources sufficient for course assignments? If additional resources are needed, please provide format details (e.g. e-book, journal, DVD, etc.), full citation (author, title, publisher, edition, date), price, and product link.

Additional library faculty resources are requested to provide the most recently published books in the area of college multilingual issues and teacher education, with global citizen perspectives.

-Understanding Language Use in the Classroom: Including Teaching Materials for College Students, Behrens, S. 2018

- Developing Intercultural Perspective on Language Use, Troy McConachy

- The Multilingual Citizen: Towards a Politics of Language for Agency and Change, Lim et.al.

- The Multilingual Reality: Living with Languages, Mohanty, A. K.
 



	4
	Library faculty focus on strengthening students' information literacy skills in finding, critically evaluating, and ethically using information. We collaborate on developing assignments and customized instruction and research guides. When this course is offered, how do you plan to consult with the library faculty subject specialist for your area?  Please elaborate.
Students will receive the library orientation that ENG 1101 offers.
 



	5
	Library Faculty Subject Specialist: Anne Leonard

___________________________

Comments and Recommendations
This co-requisite course presents an opportunity to extend the ENG 1101 library instruction session with online tutorials, research guides, and other content to reinforce the library lesson. I look forward to working with classroom instructors and the course coordinator on this.

Date 10/10/2018
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NEW COURSE PROPOSAL CHECK LIST

	Completed NEW COURSE PROPOSAL FORM
	

	· Title, Number, Credits, Hours, Catalog course description
	x

	· Brief Rationale
	x

	· CUNY – Course Equivalencies
	x

	Completed Library Resources and Information Literacy Form
	x

	[bookmark: _Hlk525283235]Course Outline 
Include within the outline the following.
	

	Hours and Credits for Lecture and Labs
If hours exceed mandated Carnegie Hours, then rationale for this
	x

	Prerequisites/Co- requisites
	x

	Detailed Course Description
	x

	Course Specific Learning Outcome and Assessment Tables
· Discipline Specific
· General Education Specific Learning Outcome and Assessment Tables
	X
n/a

	Example Weekly Course outline 
	x

	Grade Policy and Procedure
	x

	Recommended Instructional Materials (Textbooks, lab supplies, etc.)
	   x

	Library resources and bibliography
	X

	[bookmark: _Hlk526582702]Course Need Assessment.  
Describe the need for this course. Include in your statement the following information.
	

	Target Students who will take this course.  Which programs or departments, and how many anticipated?
Documentation of student views (if applicable, e.g. non-required elective).
	X

	Projected headcounts (fall/spring and day/evening) for each new or modified course.
	X

	If additional physical resources are required (new space, modifications, equipment), description of these requirements.  If applicable, Memo or email from the VP for Finance and Administration with written comments regarding additional and/or new facilities, renovations or construction.
	n/a

	Where does this course overlap with other courses, both within and outside of the department? 
	X

	Does the Department currently have full time faculty qualified to teach this course?  If not, then what plans are there to cover this?
	X

	If needs assessment states that this course is required by an accrediting body, then provide documentation indicating that need.
	n/a

	Course Design
Describe how this course is designed. 
	

	Course Context (e.g. required, elective, capstone)
	n/a

	Course Structure: how the course will be offered (e.g. lecture, seminar, tutorial, fieldtrip)?
	X

	Anticipated pedagogical strategies and instructional design (e.g. Group Work, Case Study, Team Project, Lecture)
	x

	How does this course support Programmatic Learning Outcomes?   
	n/a

	Is this course designed to be partially or fully online?  If so, describe how this benefits students and/or program.
	X

	Additional Forms for Specific Course Categories
	

	 Interdisciplinary Form (if applicable)
	n/a

	 Interdisciplinary Committee Recommendation (if applicable and if received)*
  *Recommendation must be received before consideration by full Curriculum Committee
	n/a

	Common Core (Liberal Arts) Intent to Submit (if applicable) 
	n/a

	Writing Intensive Form if course is intended to be a WIC (under development) 
	n/a

	If course originated as an experimental course, then results of evaluation plan as developed with director of assessment.
	n/a

	(Additional materials for Curricular Experiments)
	

	Plan and process for evaluation developed in consultation with the director of assessment. (Contact Director of Assessment for more information). 
	X

	Established Timeline for Curricular Experiment           
	X





COURSE OUTLINE
ENG 1101CO/ML (6 hr., 3 cr.) 
Prerequisites
For incoming students: 51-55 on the CUNY Assessment Test in Writing; for continuing students: “S” in 021W without writing proficiency; “S” in 022R without reading proficiency.

Course Description
ENG 1101CO/ML offers additional, well-coordinated, meaningful instruction for reading and writing required in English 1101 along with an emphasis on language enhancement. The co-requisite focuses on reading comprehension; critical thinking; the structured writing process; rhetorical awareness, writing in diverse genres, grammar, mechanic and cross-cultural rhetoric and communication; listening and spoken communicative competence.

Grade Policy and Procedure
English 1101 CO/ML will be assessed as one course, following the NYCCT grading system and pass cutoff. The same instructor will teach ENG 1101 and CO/ML. 

New York City College of Technology Policy on Academic Integrity
Students and all others who work with information, ideas, texts, images, music, inventions, and other intellectual property owe their audience and sources accuracy and honesty in using, crediting, and citing sources.  As a community of intellectual and professional workers, the College recognizes its responsibility for providing instruction in information literacy and academic integrity, offering models of good practice, and responding vigilantly and appropriately to infractions of academic integrity.  Accordingly, academic dishonesty is prohibited in The City University of New York and at New York City College of Technology and is punishable by penalties, including failing grades, suspension, and expulsion.  The complete text of the College policy on Academic Integrity may be found in the catalog.

Required Texts / Library resources and bibliography
America Now: Short Readings from Recent Periodicals, 9th ed.; edited by Robert Atwan, Bedford/St/Martin’s: Boston/New York, 2011.

Note: The proposed textbook espouses a multicultural view of topics and it actively engages issues of diversity, from multiple perspectives. Students will examine, discuss, and write about pressing issues facing the integration of ethnic and racial diversity in all facets of working and public life in America today. Each of the topics below will have a comparative dimension of examining the way these topics are viewed in USA and how they are viewed from the outside in: from the rest of the World towards USA. So the novelty will be in brining a world’s view to the USA issues. This brings both national and international attention to diversity in all forms, particularly ethnic and racial.

Topics  (from the textbook, supplemental readings, and online resources)
1. Paths to Success and Personal Happiness 
2. Cross-cultural Norms and Values
3. The “Ethnics” and Ethics of Food
4. Migration, Immigration, and Identity
5. Schooling, Public and Private Spaces: the Racial and Ethnic Divide
6. Gender Roles, Marriage and Family across the world
7. Safety and Security in Public and Private Spaces
8. Social  (in) Action and Civics
9. Technology, Jobs and Shifting Working Space
10. Social Networks, Digital Platforms, and Prejudice
11. Environmentalism and Science versus the Other: Saving the Planet
12. Global Initiatives and Partnerships 
14. Sciences, genetics and the future of humanity
15. The Discourse of Change: The Role of Language in Ethnic and Racial Discourse

CO/ML  Learning Outcomes/Assessment (Table 1)

NOTE: These are outcomes specifically designed for Second language learners and will be focused on in the CO.

	Learning Objectives/Outcomes
	How Objective Will be Assessed

	
1.Expand linguistic repertoire of grammatical and lexical means, including expanding sophisticated vocabulary, higher level idiomatic structures, more complex sentence types, variety of subordinating clause use, transitionals, and paragraph cohesive devices.

	
Written assignments, quizzes, oral presentations, teach-others activities, and specially targeted assignments for individual language and learning needs.

	1. 
1. 2. Develop an understanding of varied linguistic, cultural, and cross-cultural tools that are used to build textual meaning. Interpreting textual meaning using ethnic and racial lens to understand prejudice and to engage in appreciation of true diversity of gender, race and ethnicity.
	
Frequent and varied reading assignments with guided reading sheets, comprehension assessment, and writing assignments that focuses on cross-linguistic and cross-cultural analysis. 


	
3. Develop competency in using varied online resources, social media, and technology.
	
Projects (group or individual) that would demonstrate successful navigation of online resources, web and social media:  gathering information, evaluating online sources and using computer programs to draft projects that include embedded links, graphs, charts, video and audio clips and website links.


	
1. 4. Evaluate one’s own writing progress by engaging in self- and peer-evaluation of writing at various drafting stages (metacognitive skills)

	
Participate in group discussions of self and peer evaluation sheets; collaborative activities that allow for self and teacher assessment of genre knowledge, standard writing conventions, writing processes and final published products such as ‘whole class booklet’ (part of Portfolio)


	
5.Develop skills that will enable students to become an independent learner, writer, reader and thinker, sensitive to issues of social, ethnic and racial justice.
 




	
Students will engage in activities that will foster independent thinking, ability to work on one’s own; develop skills to sustain individual work on projects, independent search for information; critical independent evaluation of learning sources and class work. Assessment will include formal and informal checklists, learning guides, reflection on own learning strategies, and assessing progress more formally by completing a self-evaluation of achievement report (at certain points during the semester).





Class Schedule for ENG 1101CO/ML

ENG 1101CO/ML follows the syllabus and overall LO requirements for ENG 1101. However, the specific learning outcomes, outlined in Table 1 above, are meant to help enhance the learning of multilingual, international and ESOL students, and support the teaching in ENG 1101.  

Table 2 is just an example of weekly activities, shared with Developmental CO to emphasize that ENG 1101CO/ML is only different in its focus on language acquisition.
Table 2: Sample Weekly Activities

	
	                      Reading
	                     Writing

	Week 1
	Introduction I Introduction to the course, textbook, syllabus, portfolio expectation, and reading software; discussion of relationship between reading & writing; reading/writing diagnostics


	Week 2
	Vocabulary Development: Context clues, morphological clues, use of dictionary

	Annotation
Use of vocabulary: sentence-writing, parts of speech, sentence structure

	Week 3
	Identifying main ideas vs. supporting details; Paraphrasing; Vocabulary development

	Annotation; Summary;  
Discussion of rhetorical modes (narration, comparison/contrast, persuasion); Grammar Instruction


	Week 4


	Comprehension   Main ideas vs. supporting details; Making logical inferences; Paraphrasing


	Rhetorical modes continued; Understanding components of an essay (intro, body, conclusion); Formatting

Pre-writing strategies; Organizing ideas

I Intro to 

	Week 5
	 Essay 1 (Narration) Drafting Workshop
	Essay 1 (Narration) Drafting Workshop

	Week 6
	   Writing as s Writing as a structured process: proofreading, revising, and editing

	Essay 1 workshop (revision practices and peer review). Grammatical instruction


	Week 7


	Analytical Strategies: Identifying patterns of organization; Analyzing relationships between ideas; Recognizing rhetorical modes
	Transitions/ Grammar instruction

Discussion of Essay 2 (Comparison/Contrast)

	Week 8
	Analytical Strategies:  Critical Reading:  evaluate argument and specific claims in a text and examine their reasoning/ supporting evidence

D

	Use of transitions in Argumentation: thesis statements; topic sentences; claims



	Week 9


	Critical reading: Analyze multiple texts addressing similar themes or topics; evaluate/ compare the authors’ points of view and approaches.

	  Development: Body paragraphs; use of evidence to support ideas; source
integration, including quotation 


	Week 10


	Identify quotations that demonstrate similar/different viewpoints/approaches;
Essay 2 Drafting Workshop
	Development: Body paragraphs; use of evidence to support ideas; source
integration, including quotations; Essay 2 Drafting Workshop

	Week 11


	Essay 2 workshop (revision practices and peer review). Grammatical instruction

	Week 12


	Identify author’s tone, style, purpose, and point of view in texts from various content areas.

	Discussion of Essay 3. Elements of research: source location and evaluation; Documentation.
Grammatical instruction

	Week 13
	Elements of research: appropriate citation. Essay 3 Drafting Workshop.


	Week 14


	Essay 3 workshop (revision practices and peer review)


	Week 15
	Reflections on final research project. Course conclusion. Class portfolio due.





Anticipated Course Enrollment

We anticipate up to 40 students.

Reason for this anticipated enrollment:
We believe that with the placement policy and the new PI, this is the number of students who would meet the CO/ML requirements.

Course Design and Structure
In order to maximize student-centered individual instruction, we ask to restrict the English 1101 to 20 and associated co-requisite class size to 20 same students. (As a point of reference, in the available California models, ESL CO is capped at 10 for best results, so asking for a 20 cap does not seem to be out of line. In fact, it is probably better to lower it even further.). 

[bookmark: _TOC_250002]Pedagogical Strategies and Instructional Design
The course will focus on providing the relevant language and linguistic education that would help meet the reading and writing demands of English 1101 Composition 1, a course which all City Tech students take.  Currently there are one full-time and 2 part-time faculty members who would be qualified to teach this course, pending appropriate professional development. Instructors teaching the co-requisite sections will offer support and instruction in reading and writing, delivered through lectures, group work, use of technology and digital platforms, high-impact practices, student peer and self editing exercises, and self-regulated learning methodology. There will be no online, or partially online course sections offered. 

Supports
We believe that embedded reading and writing tutors would augment classroom instruction.  CO should be scheduled right after the meeting time for ENG 1101 regular class.  Tutoring should be available after each CO class meeting. 
[bookmark: _TOC_250001]
Pilot Timeline 
(including: After-Pilot Steps to Review, Revise and Redraft the Proposal)

In Fall 2020, we plan to pilot up to two co-requisite sections. In Spring 2021, based on the data obtained from the Fall 2020 section(s), we will revise or confirm the pilot. Upon close examination of the fall 2020 pilot, we will draft a proposal for the permanent course, or additional new co-requisites drawn from credit courses, whichever is better suited to ESOL students’ success. Besides the learning outcome assessment, we will examine passing rates in the ENG 1101CO/ML; solicit faculty feedback, and student self-assessment of the course success and outcomes. In addition, we will confer with CUNY ESL DC and other expert bodies to determine the best path forward.

Justification for the Proposal for Post-Pilot Evaluation
Historically, upper-level ESOL (and developmental) reading and writing courses have served as gateways to English 1101, which, in turn, serves as a pre-requisite for many courses at the college. ESOL courses have also historically been offering the necessary educational help for both language and general knowledge acquisition prior to taking ENG 1101 and other courses, bridging the gaps between foreign high school education and USA college requirements, or filling the gap between (inadequate) obtained high school education in USA and college requirements of recent immigrant students of multilingual backgrounds.  It is important to note that ENG 1101 standards will not be lowered for students enrolled in the 1101CO/ML; the level of instruction and exit requirements will be identical to mainstream ENG 1101. Implementing this integrated reading and writing co-requisite is likely to provide intensified meaningful language input and instruction, and increase retention and graduation rates, thus allowing students to move forward with their collegiate aspirations more successfully. 

NOTES
1. The list below are some of the resources used in preparation of the proposal as well as the main position statements by the TESOL International (Teaching English to Speakers of Other Languages) most notable and influential organization of the kind; and CATESOL (California TESOL as a TESOL International Affiliate).
2. There seems to be almost no guidance for ESL acceleration. In my search I found only one Power Point. See attached.


Resources Consulted or Cited
ESOL is not Developmental or Remedial:
http://www.tesol.org/about-tesol/press-room/position-statements/higher-education-position-statements
http://www.tesol.org/docs/pdf/13489.pdf?sfvrsn=0

CCCC (Council for College Composition and Communication): Position Statement on Second Language Writing, Teaching and Policy in Higher Education
http://cccc.ncte.org/cccc/resources/positions/secondlangwriting

On Accelerated ESL – response to the “Acceleration Law Implementation, the so-called AB-705)
https://www.catesol.org/single-post/2017/05/01/CATESOL-Position-Statement-AB-705

CompletecollegeaAmerica.org (CUNY follows this philosophy also CUNY Start, see PPs from CUNY included on this website)
https://files.eric.ed.gov/fulltext/ED392039.pdf

http://www.ppic.org/wp-content/uploads/remedial-education-reforms-at-californias-community-colleges-august-2018.pdf

https://www.aacu.org/publications-research/periodicals/accelerated-learning-what


References
(NOTE: Most data on accelerated learning in scholarly reports seems to have come from combined results for native and non-native writers. For the purposes of this proposal, the same data was used to support efficacy of accelerated learning for all students. As new segregated data becomes available, it will be integrated into the proposal.)

Bailey, T., & Cho, S. W. (2010). Issue Brief: Developmental Education in Community Colleges. Community College Research Center, Columbia University.

Scott-Clayton, J. E. (2018). The Looming Student Loan Crisis Is Worse Than We Thought. Evidence Speaks Reports, Vol. 2, #34. Brookings.



Sample Materials: See Appendix
(NB: Sample teaching materials and learning aids for the proposed co-requisite are specially designed to support students with weaker reading and writing skills)









Appendix A 

      ENG1101-EAP 101CO Instructional Cycle

	Pre-Reading Set-Up
In-class activity or discussion to build “schema” or activate students’ background knowledge on the topic/ questions. Teacher provides guidance (what to pay attention for, key terms that might be unfamiliar to students, portions they may hind challenging). Students read assigned texts at home.




					


	Post Reading Activities
In-Class activities for students to process, clarify, and engage with ideas/info from readings – e.g. small-group & whole-class discussions, in-class writing, debates, games. Metacognitive conversation woven throughout to increase students’ awareness of strategies for approaching academic reading, reasoning, and writing.







	Open Book Quiz
Students move from informal and largely oral discussion to explaining key ideas/info from reading in their own writing. Provides incentive and accountability for completing and reviewing readings. Good quiz questions require students to demonstrate they understand key parts of text (poorly written questions allow students to locate and copy or simply provide opinion)







	Essay
Students move from explaining discrete portions of the reading to integrating, synthesizing, building arguments. Good prompts require higher order thinking with key ideas/info from assigned texts, students must articulate & support their own perspective (poor prompts allow students to bypass the text, over-rely on personal comments, and/or string together chunks of summary with no analysis)



Adapted from California Accelerated Project, developed by Katie Hern


Appendix B

       ENG1101-EAP 101 CO Integrated Reading and Writing   
                                         Assignments

               Sample Assignments and Activities

#1: Summary, Analysis, and Response Essay
This is a text-based writing assignment.  In this assignment, students are asked to read an article and to write an essay that includes a summary that represents the main message and key points, an analysis that examines the textual elements, and a response that engages the author’s ideas. 
Starting with the reading process, students apply reading strategies to understand and examine the text in preparation for writing. This writing assignment requires different cognitive processes while students write for various purposes – to summarize, to analyze, and to respond. Specific strategies and guidelines are used to scaffold reading and writing tasks and to guide students through the discursive process in each part of the assignment. 

#2: Pre-reading Guides
These reading guides are designed to develop or activate a schema of background knowledge to facilitate critical reading and thinking through writing, visual mapping, and discussion. Some of the items/questions allow students to preview the reading, while others develop students’ vocabulary and awareness of certain concepts found in the texts.

#3: Reading Quiz
The objective of the post-reading quiz is twofold. First, it gauges students’ mastery of the meaning and essential elements of a given text. As an assessment that involves reading and writing, it also requires students to read like a writer as they examine the purpose, tone, and organization of the text. They can then learn more about writing.

#4: Synthesis Argument Essay
A synthesis essay is a discussion that incorporates multiple sources of information. To synthesize the ideas from different sources, students have to identify similar or conflicting arguments and ideas among the authors. The application of synthesis in an argument relies on critical and valid reasoning, and supporting evidence from various sources, forms, and contexts.  As they present their points of view, students also evaluate their claims the way they examine arguments and ideas from other sources to inform and advance their discussion. The use of multiple sources in different genres and modes, including multimedia, websites, and other texts, allow students to develop multimodal literacies that are essential to 21st century learning.

Note:
The texts used in the assignments are examples. They may or may not become actual assignments in the ENG1101 co-requisite course. They are selected to demonstrate that a range of text-based assignments, which are fundamental to the integrated reading and writing approach, can be generated with the same group of texts.  The following sample assignments are of varying lengths and address different outcomes.

#1: Summary, Analysis, and Response Essay 

Objective: 

In this assignment, you are asked to read an article on college education. You should use active reading techniques before and during reading to help you understand the text and identify the main points and purpose of the article. After reading, you have to write a summary that represents the main idea or thesis and supporting points, to write an analysis that examines the textual elements, and to respond to the article thoughtfully.

Readings: (Choose one of the following)

· “Are College Lectures Unfair?” by Annie Murphy Paul
· “Does College Education Still Prepare People for Jobs?” by Tomas Chamorro-Premuzic and Becky Frankiewicz
· “Technology and the College Generation,” by Courtney Rubin
Requirements:  
Part 1:
Your summary should be around 100 words. To prepare for the summary writing, you should fill out a template with the thesis and the major supporting ideas. Use the following strategies in your summary:
· Introduce the article in the beginning of your summary. Include the author’s name, the date of publication, and the publication title within the first few sentences. 
· Focus on the author’s arguments by accurately stating the article’s thesis and major supporting ideas in your own words.
· Avoid giving examples and evidence that are too specific, to maintain the focus of the overall argument of the article. Feel free to generalize about types of evidence, kinds of examples, and rhetorical strategies used by the authors to support their argument;
· Use an objective tone and a mix of paraphrased and quoted source material.
· Do not include your opinion.
Part 2
Your analysis should be at least 300 words (about one page). You should use an objective tone when you analyze the text. Focus on some of the following topics: 
· The context in which this article is written
· The purpose of the article (what is it? Is it clear?)
· The intended audience of the article
· The organizational patterns of the text 
· The techniques used to achieve the purpose
· The tone(s) of the text (you may include quotations as illustrations)
· The thesis of the article (is it well supported?)
Part 3:
Your response should be around 200 words. Give your personal response/reaction to the text. In this part, you should write in first person by using the pronoun “I.” Consider the following questions:
· What ideas do you find interesting/powerful? 
· Do you agree or disagree with some of the ideas presented/ Why or Why not? 
· How does the author support his/her argument? 
· Do you find the author’s argument convincing? 
· How do you personally relate to some of author’s ideas? 
Overall Strategies:
· Use pre-reading techniques to facilitate understanding of the article, including accessing background knowledge in the subject area, establishing your own purpose for reading the material.
· Make sure you understand unfamiliar vocabulary and concepts by using context clues or a dictionary.
· Annotate the text to help you understand important ideas
· Read the article carefully and identify the main idea and important points.
· Pay attention to the author’s purpose and tone. 
· Begin your essay with the summary of the article and then lead into the analysis with an effective transition. 
· In the analysis, your points should be supported by examples from the text. 
· Link your analysis to your response with an effective transition.
· Though your response is subjective, it should reflect a deep level of textual engagement and the thinking of an informed reader and/or critic. 
· Revise your draft to achieve accuracy, coherence, and effectiveness.
· Avoid spelling and grammar mistakes.
Paper Length: 600-700 words (typed double-spaced)

(Learning outcomes: ENG1101 #1, #2, #3, $4; ENG1101-CO #1, #2, #3, #4, #6)
#2.1 Pre-reading Guide

Before you read “Are College Lectures Fair?” by Annie Murphy Paul, briefly respond to the following questions:

1. Just by looking at the title, what do you think the author is going to discuss?




2. Can you think of instances when you felt that some lectures in high school or college took a specific cultural form that favored some people while discriminating against others? 





3. Between lectures and active learning activities such as in-class learning exercises and projects, which do you prefer? Why?





4. Briefly describe the best classroom experience you have had in high school or college.



(Learning Outcomes: ENG1101 #3. #4; ENG1101-CO #2, #5, #7)










#2.2 Pre-reading Guide

Before you read “Do Higher Education Still Prepare Students for Jobs?” by Tomas Chamorro-Premuzic and Becky Frankiewicz. Complete the mind map below:










					

Skills that prepare you for the job market



					
















Rate the importance of these skills in a scale of 1 to 10 (1 as the least important and 10 the most important) by putting the number next to each skill (follow up with discussion in groups or pairs).



(Learning outcomes: ENG1101 #3. #4; ENG110-CO #2, #4)





#3 Reading Quiz

Answer the following questions about Courtney Rubin’s “Technology and the College Generation.” Make sure that you read the text carefully while answering the questions.

1. What is the main idea of this article?





2. Based on the article, how do students and faculty perceive using emails in college?








3. In the last paragraph, what exactly is the “surprising obstacle?” How does it relate to what the author has previously discussed in the article?





4. In the article, what does Mr. Jones mean by saying “E-mail is a sinkhole where knowledge goes to die”? Do you agree with his statement? Why?







(Leaning Outcomes: ENG1101 #2, #3; ENG110-CO #1 #2, #4, #6)









#4 Synthesis Argument Essay

A synthesis is a written discussion that draws on two or more perspectives. As you present your point of view, you also incorporate ideas and arguments from other sources to inform and advance your discussion. These sources are not limited to written texts. You can use websites and multimedia texts.

For this assignment, watch Angela Lee Duckworth’s talk “Grit: The Power of Passion and Perseverance” and read Mike Rose’s “Why Teaching Kids to Have ‘Grit’ Isn’t Always Such a Good Thing.” Take notes as you watch Duckworth’s talk and read Rose’s argument. In the essay, discuss the purpose and key message of each piece and examine the validity of its reasoning.  How do the authors support their arguments? Do you agree or disagree with their views? Why? Choose at one other source from the library database or valid academic or informational sites to illustrate your argument and evaluate the claims of both authors.  Make sure that your argument demonstrates valid reasoning and your key ideas are supported with evidence and examples found in the texts and/or your own experience. Selectively quote and paraphrase from each source to support your points. Proofread and revise your draft for accuracy, coherence, and effectiveness. MLA documentation format should be used and a works cited page should be included.

Sources:

“Grit: The Power of Passion and Perseverance,” by Angela Lee Duckworth
https://www.ted.com/talks/angela_lee_duckworth_grit_the_power_of_passion_and_perseverance

 “Why Teaching Kids to Have ‘Grit’ Isn’t Always Such a Good Thing,” by Mike Rose 
https://www.washingtonpost.com/news/answer-sheet/wp/2015/05/14/why-teaching-kids-to-have-grit-isnt-always-a-good-thing/?utm_term=.a78f0c111bfd

Paper length: around 700 words (typed double-spaced)

(Leaning Outcomes: ENG1101 #1, #2, #3, #4, #5; ENG110-CO #1, #2, #3, #4, #5, #6) 
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